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The	
  2016-­‐17	
  TEM	
  GenEd	
  rubric	
  has	
  been	
  redesigned.	
  	
  The	
  content	
  is	
  the	
  same,	
  but	
  the	
  
layout	
  has	
  been	
  updated	
  as	
  follows:	
  
•	
  	
  Pages	
  preceding	
  each	
  indicator	
  page	
  

-­‐ Research	
  supporFng	
  best	
  pracFces	
  
-­‐ Key	
  Elements:	
  Expected	
  teacher	
  acFons,	
  Expected	
  student	
  outcomes,	
  and	
  Indicator	
  

guiding	
  quesFons	
  
• Indicator	
  pages	
  

-­‐ (Top)	
  Indicator:	
  Teach	
  1	
  through	
  Teach	
  7	
  
-­‐ (Top)	
  Performance	
  Levels:	
  Ascending	
  order,	
  1	
  through	
  5	
  
-­‐ (LeQ)	
  Descriptor	
  Feature:	
  Represents	
  the	
  disFnct	
  component	
  of	
  the	
  indicator	
  
exhibited	
  by	
  the	
  teacher	
  and/or	
  students	
  during	
  the	
  lesson	
  

-­‐ (Center)	
  Descriptor:	
  Outlines	
  the	
  outcomes	
  or	
  behaviors	
  that	
  we	
  would	
  expect	
  to	
  
see	
  from	
  both	
  teachers	
  and	
  students	
  within	
  each	
  indicator	
  and	
  level	
  of	
  the	
  rubric.	
  	
  

-­‐ (BoXom)	
  Footnotes:	
  Clarifies	
  the	
  meaning	
  and	
  intent	
  behind	
  key	
  terms	
  and	
  phrases	
  
in	
  the	
  rubric.	
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•	
  	
  	
  Before	
  the	
  observaFon:	
  Make	
  sure	
  the	
  observaFon	
  is	
  scheduled	
  (announced	
  or	
  
unannounced),	
  technology	
  is	
  ready	
  for	
  collecFng	
  evidence.	
  

•	
  	
  	
  During	
  the	
  observaFon:	
  Collect	
  high-­‐quality	
  evidence.	
  
•	
  	
  	
  A-er	
  the	
  observaFon:	
  Align	
  evidence	
  and	
  Score	
  indicators.	
  Review	
  educator’s	
  self-­‐

score	
  form.	
  Plan	
  the	
  feedback	
  conversaFon.	
  Conduct	
  the	
  post-­‐conference.	
  Submit	
  the	
  
observaFon	
  form	
  (including	
  evidence,	
  alignment	
  and	
  scores)	
  to	
  the	
  educator.	
  

Accurate	
  
•	
  	
  Accurate	
  evidence	
  reflects	
  what	
  is	
  happening	
  in	
  the	
  classroom	
  during	
  the	
  Fme	
  of	
  your	
  

observaFon.	
  
•	
  	
  Accurate	
  evidence	
  focuses	
  on	
  teacher	
  and	
  student	
  acFons,	
  interacFons	
  and	
  

outcomes.	
  
•	
  	
  Accurate	
  evidence	
  is	
  unbiased	
  and	
  non-­‐judgmental.	
  

Specific	
  
•	
  	
  Specific	
  evidence	
  includes	
  what	
  is	
  seen,	
  said,	
  and	
  done.	
  
•	
  	
  Specific	
  evidence	
  considers	
  offstage	
  and	
  onstage	
  data.	
  
•	
  	
  Specific	
  evidence	
  aXends	
  to	
  the	
  numbers.	
  

During	
  the	
  lesson:	
  
•	
  	
  Abbreviate:	
  It’s	
  tough	
  to	
  capture	
  everything	
  the	
  teachers	
  says	
  or	
  does,	
  so	
  when	
  

possible,	
  abbreviate.	
  	
  AQer	
  the	
  lesson,	
  review	
  your	
  notes	
  and	
  type	
  out	
  what	
  you	
  
abbreviated	
  (e.g.	
  T=Teacher,	
  SS=Students) 

•  Verba:m:	
  Capture	
  verbaFm	
  dialogue	
  when	
  possible.	
  	
  This	
  includes	
  direct	
  quotes	
  of	
  
what	
  teacher	
  and	
  students	
  say. 

•  Circulate:	
  Circulate	
  as	
  necessary	
  to	
  collect	
  evidence	
  from	
  teacher,	
  students	
  and	
  
student	
  work.	
  (Remember	
  to	
  speak	
  with	
  students	
  about	
  what	
  they	
  are	
  learning	
  during	
  
appropriate	
  Fmes	
  in	
  the	
  observaFon). 
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Aligning	
  evidence	
  requires	
  an	
  observer	
  take	
  three	
  (3)	
  steps:	
  	
  
•	
  	
  	
  Evidence	
  clean-­‐up:	
  Prior	
  to	
  aligning	
  evidence,	
  go	
  back	
  and	
  clean	
  up	
  your	
  evidence	
  to	
  

make	
  sure	
  it	
  is	
  as	
  accurate	
  and	
  specific	
  as	
  possible.	
  	
  If	
  you	
  used	
  shorthand	
  to	
  capture	
  
notes,	
  flesh	
  this	
  out	
  to	
  ensure	
  that	
  your	
  notes	
  are	
  readable	
  and	
  understandable	
  to	
  all	
  
parFes.	
  

•	
  	
  	
  Match	
  evidence	
  with	
  descriptor:	
  Comb	
  through	
  each	
  piece	
  of	
  evidence	
  and	
  align	
  
that	
  evidence	
  to	
  a	
  TEM	
  descriptor.	
  

•	
  	
  	
  Go	
  back	
  and	
  review:	
  Once	
  you	
  have	
  aligned	
  all	
  of	
  your	
  evidence,	
  go	
  back	
  and	
  review	
  
your	
  alignment	
  decisions	
  to	
  see	
  if	
  they	
  sFll	
  stand.	
  

Scoring	
  evidence	
  requires	
  the	
  observer	
  to	
  select	
  the	
  rubric	
  performance	
  level	
  that	
  best	
  
represents	
  the	
  evidence	
  collected	
  for	
  that	
  parFcular	
  indicator.	
  	
  	
  Before	
  making	
  final	
  
selecFons,	
  observers	
  should	
  keep	
  the	
  following	
  scoring	
  rules	
  in	
  mind:	
  	
  
• Level	
  3	
  is	
  the	
  start:	
  Begin	
  by	
  determining	
  whether	
  the	
  teacher	
  acFons	
  and	
  student	
  

acFons/outcomes	
  represent	
  the	
  descriptors	
  characterized	
  within	
  Level	
  3.	
  	
  If	
  not,	
  scan	
  
to	
  the	
  leQ	
  and	
  review	
  descriptors	
  in	
  level	
  2	
  (or	
  1).	
  

• Preponderance	
  of	
  evidence:	
  As	
  observers,	
  we	
  uFlize	
  preponderance	
  of	
  evidence	
  to	
  
score	
  a	
  Level	
  3,	
  but	
  not	
  a	
  Level	
  4	
  or	
  5.	
  

• Rela:onship	
  between	
  indicators:	
  	
  While	
  there	
  is	
  a	
  relaFonship	
  among	
  TEM	
  
indicators,	
  having	
  a	
  parFcular	
  raFng	
  in	
  one	
  indicator	
  does	
  not	
  mandate	
  that	
  same	
  
raFng	
  in	
  another	
  indicator.	
  

• Evidence	
  fully	
  suppor:ng	
  level	
  3:	
  Once	
  an	
  observer	
  determines	
  all	
  descriptors	
  
within	
  a	
  level	
  3	
  have	
  been	
  met,	
  preponderance	
  of	
  evidence	
  should	
  not	
  be	
  taken	
  into	
  
account.	
  	
  At	
  level	
  4,	
  the	
  teacher	
  and	
  student	
  acFons/outcomes	
  in	
  all	
  level	
  3	
  
descriptors	
  plus	
  at	
  least	
  one	
  level	
  4	
  descriptor	
  must	
  be	
  present.	
  	
  At	
  level	
  5,	
  all	
  
teacher	
  and	
  student	
  acFons/outcomes	
  in	
  all	
  level	
  3	
  descriptors	
  plus	
  all	
  level	
  5	
  descriptors	
  
must	
  be	
  present.	
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Purpose:	
  
Prior	
  to	
  an	
  announced	
  observaFon,	
  observers	
  conduct	
  a	
  pre-­‐conference	
  meeFng	
  to:	
  	
  
•	
  	
  Obtain	
  perFnent	
  background	
  informaFon	
  about	
  lesson	
  and	
  students	
  involved.	
  
•	
  	
  Give	
  specific	
  support	
  for	
  improvement	
  when	
  possible.	
  
•	
  	
  Ask	
  clarifying	
  quesFons	
  about	
  the	
  lesson.	
  

Sample	
  Ques:ons:	
  	
  
•	
  	
  What	
  is	
  the	
  objecFve	
  of	
  your	
  lesson?	
  
•	
  	
  What	
  do	
  you	
  expect	
  the	
  students	
  to	
  know	
  and	
  be	
  able	
  to	
  do	
  aQer	
  the	
  lesson?	
  
•	
  	
  What	
  adjustments	
  to	
  the	
  lesson	
  will	
  you	
  need	
  to	
  make	
  if	
  the	
  students	
  do	
  not	
  show	
  

evidence	
  that	
  they	
  have	
  mastered	
  the	
  objecFve?	
  
•	
  	
  Is	
  there	
  anything	
  else	
  you	
  want	
  me	
  to	
  be	
  aware	
  of	
  before	
  going	
  to	
  look	
  at	
  the	
  lesson?	
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Purpose:	
  
•	
  	
  Narrows	
  a	
  teacher’s	
  focus	
  to	
  the	
  1-­‐2	
  key	
  acFons	
  that	
  if	
  improved,	
  will	
  dramaFcally	
  

improve	
  student	
  achievement	
  in	
  the	
  classroom.	
  
•	
  	
  Invests	
  and	
  compels	
  a	
  teacher	
  to	
  take	
  acFon.	
  
•	
  	
  Builds	
  a	
  sense	
  of	
  collaboraFon	
  and	
  rapport	
  between	
  observer/coach	
  and	
  the	
  teacher.	
  
•	
  	
  Fosters	
  reflecFvity	
  in	
  our	
  classroom	
  teachers.	
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• Narrows	
  a	
  teachers	
  focus	
  to	
  the	
  1-­‐2	
  key	
  acFons	
  that,	
  if	
  improved,	
  will	
  dramaFcally	
  improve	
  
student	
  achievement	
  in	
  his/her	
  classroom.	
  

• Invests	
  and	
  compels	
  a	
  teacher	
  to	
  take	
  acFon.	
  
• Builds	
  a	
  sense	
  of	
  collaboraFon	
  and	
  rapport	
  between	
  evaluator/coach	
  and	
  the	
  teacher.	
  
• Fosters	
  reflec:vity	
  in	
  our	
  classroom	
  teachers.	
  

The	
  feedback	
  or	
  post	
  conference	
  is	
  divided	
  into	
  three	
  components—introducFon,	
  area	
  of	
  
strength,	
  and	
  and	
  area	
  of	
  improvement.	
  	
  Observers	
  go	
  through	
  these	
  stages	
  no	
  maXer	
  the	
  type	
  
of	
  observaFon	
  (formal	
  or	
  informal,	
  announced	
  or	
  unannounced).	
  

Introduc:on	
  
•	
  	
  Begins	
  with	
  a	
  greeFng	
  
•	
  	
  Establishes	
  the	
  arc	
  or	
  scope	
  of	
  the	
  conversaFon	
  

Area	
  of	
  Strength:	
  	
  
•	
  	
  Provides	
  praise	
  by	
  honing	
  in	
  on	
  what	
  and	
  specifically	
  how	
  the	
  teacher	
  performed	
  the	
  

expected	
  acFons	
  during	
  the	
  lesson.	
  

Area	
  of	
  Improvement:	
  
•	
  	
  Asks	
  inquiry-­‐based,	
  probing	
  quesFons	
  that	
  help	
  the	
  teacher	
  reflect	
  on	
  and	
  analyze	
  the	
  

lesson	
  outcomes.	
  
•	
  	
  Provides	
  direct	
  evidence	
  from	
  the	
  observer’s	
  notes.	
  
•	
  	
  Gives	
  a	
  recommendaFon	
  for	
  acFonable	
  next	
  steps.	
  
•	
  	
  PracFces	
  next	
  steps	
  (skills,	
  techniques,	
  and	
  strategies)	
  in	
  the	
  moment.	
  
•	
  	
  Gives	
  a	
  definite	
  follow-­‐up	
  Fmeline.	
  

During	
  the	
  first	
  two	
  stages	
  of	
  the	
  post-­‐conference	
  conversaFon,	
  observers	
  and	
  teachers	
  
engage	
  in	
  one	
  of	
  the	
  six	
  components	
  of	
  effecFve	
  feedback:	
  Praise	
  

Component	
  1:	
  Praise	
  
Provide	
  precise	
  praise.	
  	
  Start	
  off	
  the	
  meeFng	
  with	
  one	
  or	
  two	
  pieces	
  of	
  praise	
  from	
  the	
  
observaFon.	
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Stages of the Post-Conference

Components of Effective Feedback

Purpose of the Post-Conference
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During	
  the	
  final	
  stage	
  of	
  the	
  post-­‐conference,	
  Area	
  of	
  Improvement,	
  the	
  observer	
  guides	
  the	
  
teacher	
  through	
  the	
  remaining	
  5	
  components	
  of	
  effecFve	
  feedback—Probe,	
  Ac:on	
  Step,	
  
Prac:ce,	
  Plan	
  Ahead,	
  and	
  Follow-­‐up.	
  *While	
  the	
  Plan	
  ahead	
  and	
  Follow-­‐Up	
  steps	
  will	
  likely	
  be	
  
completed	
  by	
  a	
  building	
  administrator,	
  the	
  NBCT	
  will	
  communicate	
  with	
  the	
  building	
  
administrator	
  regarding	
  the	
  lesson,	
  post-­‐conference	
  and	
  suggested	
  recommendaFon.	
  

Component	
  2:	
  Probe	
  
Probe	
  comes	
  immediately	
  aQer	
  Praise.	
  	
  The	
  observer	
  begins	
  the	
  Probe	
  component	
  by	
  asking	
  a	
  
targeted	
  ques:on	
  related	
  to	
  the	
  part	
  of	
  the	
  lesson	
  where	
  he/she	
  wants	
  to	
  focus	
  the	
  teachers	
  
aSen:on.	
  

Once	
  the	
  teacher	
  has	
  had	
  a	
  chance	
  to	
  respond,	
  the	
  observer	
  uses	
  evidence	
  to	
  focuses	
  the	
  
teacher	
  on	
  the	
  teacher’s	
  area	
  of	
  growth	
  rather	
  than	
  just	
  telling	
  them.	
  

Before	
  conducFng	
  a	
  post-­‐conference/feedback	
  conversaFon,	
  an	
  observer	
  must	
  hone-­‐in	
  on	
  the	
  
classroom	
  evidence	
  and	
  idenFfy	
  one	
  area	
  of	
  focus	
  or	
  growth	
  for	
  that	
  teacher.	
  	
  This	
  area	
  of	
  focus	
  
should	
  be:	
  
• Precise:	
  Aligned	
  to	
  the	
  core	
  issue	
  in	
  the	
  classroom	
  
• Bite-­‐Sized:	
  AXainable	
  within	
  a	
  one	
  to	
  two-­‐week	
  period	
  
• High-­‐Yield:	
  Ability	
  to	
  greatly	
  impact	
  the	
  quality	
  of	
  instrucFon	
  and	
  the	
  level	
  of	
  student	
  

performance	
  in	
  that	
  classroom.	
  

Example	
  of	
  Vague	
  Ac0on	
  Step:	
  “Reduce	
  student	
  talking	
  when	
  you	
  are	
  speaking.“	
  

Example	
  of	
  Precise	
  Ac0on	
  Step:	
  “Don’t	
  talk	
  over	
  students.	
  	
  Stop	
  and	
  make	
  eye	
  contact	
  with	
  the	
  
student	
  who	
  is	
  talking.	
  	
  Throughout	
  the	
  lesson,	
  walk	
  with	
  purpose	
  toward	
  students	
  who	
  may	
  
have	
  a	
  	
  hard	
  Fme	
  staying	
  on	
  task.”	
  

Components	
  3	
  and	
  4	
  -­‐	
  Ac:on	
  Step	
  and	
  Prac:ce	
  -­‐	
  occur	
  in	
  quick	
  succession	
  in	
  the	
  Area	
  
of	
  Improvement	
  stage	
  of	
  the	
  post-­‐conference.	
  

Component	
  3:	
  Ac:on	
  Step	
  
AQer	
  asking	
  a	
  targeted	
  quesFon	
  and	
  sharing	
  specific	
  evidence	
  and	
  raFonale	
  for	
  the	
  problem,	
  	
  
the	
  teacher	
  or	
  observer	
  states	
  the	
  concrete	
  acFon	
  that	
  the	
  teacher	
  will	
  focus	
  on	
  during	
  the	
  next	
  
week	
  or	
  two.	
  	
  Teachers	
  must	
  leave	
  this	
  phase	
  of	
  the	
  conversaFon	
  clear	
  on	
  and	
  invested	
  in	
  an	
  
acFon	
  step	
  and	
  their	
  core	
  issue	
  in	
  the	
  classroom.	
  

Component	
  4:	
  Prac:ce	
  
Once	
  the	
  teacher	
  and	
  observer	
  have	
  arrived	
  at	
  an	
  agreed	
  upon	
  acFon,	
  the	
  observer	
  engages	
  the	
  
teacher	
  in	
  a	
  series	
  of	
  quick	
  pracFce	
  exercises	
  to	
  help	
  the	
  teacher	
  develop	
  an	
  eye	
  for	
  effecFve	
  
teaching	
  and	
  gain	
  a	
  sharper	
  image	
  of	
  what	
  this	
  acFon	
  step	
  can	
  look	
  like	
  in	
  pracFce.	
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• How	
  do	
  you	
  communicate	
  your	
  expectaFons	
  to	
  your	
  students?	
  
• How	
  do	
  plan	
  for	
  effecFve	
  modeling	
  during	
  a	
  lesson?	
  
• When	
  planning	
  a	
  lesson,	
  how	
  do	
  you	
  decide	
  on	
  the	
  sequencing	
  of	
  the	
  instrucFon	
  within	
  a	
  

lesson?	
  
• How	
  do	
  you	
  develop	
  acFviFes	
  that	
  are	
  aligned	
  to	
  the	
  learning	
  objecFves?	
  

1. Teacher	
  development	
  begins	
  with	
  effecFve	
  feedback.	
  
2.	
  	
  	
  	
  EffecFve	
  feedback	
  helps	
  a	
  teacher	
  hone-­‐in	
  on	
  the	
  right	
  aspects	
  of	
  their	
  teaching.	
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Developing a Plan: Sample Post Questions

Post-Conference Key Takeaways



�
Quick-Reference Guide for Observers: Observations 2016-17

The	
  TEM	
  is	
  comprised	
  of	
  mulFple	
  measures	
  including:	
  	
  
• Student	
  Growth:	
  How	
  much	
  students	
  have	
  grown	
  across	
  the	
  course	
  of	
  one	
  year	
  (compared	
  

to	
  what	
  we	
  would	
  expect	
  to	
  see).	
  
• Student	
  Achievement:	
  How	
  well	
  SCS	
  students	
  have	
  performed	
  against	
  an	
  absolute	
  bar.	
  
• Observa:ons:	
  How	
  well	
  teachers	
  and	
  students	
  (as	
  a	
  result)	
  perform	
  key	
  behaviors	
  as	
  

measured	
  by	
  descriptors	
  within	
  each	
  level	
  of	
  the	
  rubric.	
  
• Student	
  Percep:on:	
  How	
  students	
  assess	
  their	
  teacher’s	
  pracFce	
  related	
  to	
  the	
  Seven	
  C’s	
  

(Tripod).	
  
• Professionalism:	
  How	
  teachers	
  work	
  to	
  improve	
  their	
  pracFce	
  through	
  professional	
  learning	
  

and	
  growth,	
  use	
  of	
  data,	
  community	
  involvement,	
  and	
  leadership.	
  

Gen	
  Ed	
  Addenda:	
  	
  
• ESL	
  
• Early	
  Childhood	
  
• Fine	
  Arts	
  
• World	
  Languages	
  
• PE	
  
• SPED	
  

• Library	
  InformaFon	
  Specialist	
  
• Homebound	
  Teacher	
  
• InstrucFonal	
  Coach	
  
• Student	
  Services	
  
• Professional	
  School	
  Counselors	
  

• Should	
  take	
  place	
  before	
  the	
  first	
  observaFon	
  of	
  the	
  year.	
  
• The	
  Principal	
  completes	
  the	
  ICC	
  and	
  leads	
  the	
  conversaFon	
  with	
  the	
  teacher.	
  
• Ten	
  (10)	
  working	
  days	
  must	
  pass	
  between	
  the	
  ICC	
  and	
  the	
  first	
  observaFon.	
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TEM Process Overview

TEM Addenda

Alternate Rubrics

Initial Coaching Conversation (ICC)



�
Quick-Reference Guide for Observers: Observations 2016-17

Assigned	
  to	
  educators	
  scoring	
  below	
  expectaFons	
  (scores	
  of	
  1	
  or	
  2)	
  in	
  two	
  or	
  more	
  indicators	
  
during	
  a	
  formal	
  observaFon.	
  

Visit	
  the	
  Leader	
  Board	
  for	
  October	
  24,	
  2016	
  to	
  view	
  the	
  latest	
  updates.	
  

• The	
  Gen	
  Ed	
  Rubric	
  and	
  Addenda	
  are	
  available	
  in	
  the	
  PLZ	
  system	
  (under	
  the	
  Resources	
  tab).	
  
• Rubrics,	
  Addenda,	
  the	
  Process	
  Guide,	
  the	
  Pacing	
  Guide,	
  evaluaFon	
  plaoorm	
  step	
  sheets,	
  etc.	
  

are	
  being	
  added	
  to	
  the	
  NBCT	
  link	
  on	
  a	
  regular	
  basis.	
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Personal Learning Plan (PLP)

Process Updates for 2016-17

Other Resources

http://www.scsk12.org/leaderboard/#/filter/2016-10-24/m/m

